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Abstract:
For this creative project, I have designed a 15-day unit plan for a Spanish 1 (novice level) language class, teaching the vocabulary and skills
needed to understand and produce descriptions of people in students’ second language (L2) of Spanish. Throughout the creation of this unit plan, I
have combined my own experience in practicums and student teaching with the most cited research in the fields of language acquisition and
pedagogy in order to create lessons which will best facilitate novice language learners’ acquisition of the Spanish language and culture.
The unit plan includes overall content and language objectives as well as daily functional learning objectives on each day’s lesson plan.
Each lesson plan includes the time taken by each component of the lesson, the teacher’s tasks, the students’ tasks, my rationale for including each
component based in research and experience, how to determine how well students can perform the learning objectives, and what materials will be
necessary for the completion of the task. Students’ learning during this unit will be assessed using an authentic performance-based assessment
called the Integrated Performance Assessment (IPA), which features three communicative tasks - in interpretive mode, interpersonal mode, and
presentational mode - within a single theme or context which reflects real-world communication and language use. In addition to the lesson plans,
an introductory rationale essay goes into greater detail explaining the research and reasoning which guided my choices, and a sampling of lesson
materials is included at the end of the unit plan.
This unit plan is designed to serve as a model for teacher practitioners in the field of language education to illustrate standards task-based
instruction, designed to cultivate a learner-centered classroom.

Key Words: Spanish, Language, Education, Novice, Unit, Lessons, Descriptions, Numbers, IPA, Learner-centered classroom, Standards-based
instruction
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Introduction and Rationale
In this unit plan, I have utilized my knowledge of pedagogy and language acquisition to create a learner-centered, pedagogically-effective
unit for Spanish 1 students. The recurring principles which guided my lesson design are detailed here, as well as an explanation of my rationale and
how I incorporated these principles into my planning. Within the lesson plans, the principles below are referenced in the “Rationale” column by
number and name.
These nine principles are:
1. Clear Learning Objectives
2. Clear Classroom Expectations
3. Comprehensible Input
4. Authentic Language Use
5. Repetition
6. Scaffolding
7. Cooperative Learning
8. Immediate and Meaningful Feedback
9. Recognize and Teach for Diversity
1. Clear Learning Objectives
Learning objectives are the functions that learners can perform as a result of the lesson (Shrum & Glisan, 2015). Creating clear learning
objectives for students, and sharing them with students at the beginning of each class period, is a valuable way to guide a lesson more purposefully,
as well as helping students take responsibility for their own learning. According to the Center for Advanced Research in Language Acquisition
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(CARLA) at the University of Minnesota, it is important to give students the rubric for the assignment before they begin the task, especially for
presentational tasks, so the students know what is expected of them and what an excellent product will consist of (2019). Clear objectives also help
the teacher focus on what is most important in the lesson, and both the students and teacher can assess the day’s work by revisiting the objectives
at the end of class to evaluate if, and how well, they have met the objectives.
In this unit plan, I began Day 1 by introducing the unit and giving students the objectives for their Integrated Performance Assessment (IPA).
By beginning the unit with an overview of the tasks the students will need to master, they will have a clear idea of the trajectory of the unit and what
skills they will work on in the next three weeks. This helps students know what they will learn and guides their thinking towards those goals. Every
day in class, I post the daily objectives on the board and go through them at the beginning and end of class to direct and evaluate students’
learning.
2. Clear Classroom Expectations
Clear expectations for behavior and procedures in a classroom, well-defined and well-reinforced, create a learning environment that is
predictable and comprehensible and maximizes instructional time (Weinstein & Novodvorsky, 2015). These expectations must be explicitly and
clearly taught, as well as reinforced immediately and consistently. Classroom routines also fall under this category and help the classroom to run
smoothly, safely, and efficiently.
Since this unit plan is not designed to be taught at the very beginning of a term, the classroom in which it takes place will have already
established classroom routines, so I did not include time for the teaching and practicing of routines in this unit. However, the expectations and
routines are very useful in many lessons during this unit. One example is the daily warm-up. Students know that they are expected to enter, find
their assigned seats, and begin the daily warm-up activities every day. The consistency of this routine, and the reminders and reinforcements by the
teacher when necessary, help to make these warm-up activities a useful and important tool in reviewing the previous days’ material and helping

5
students transition into “Spanish mode.” Administrative and housekeeping routines (such as passing out and collecting materials or student work)
are also important, though not specifically mentioned in this unit plan.
3. Comprehensible input
The concept of “comprehensible input,” introduced by Steven Krashen in 1982, has continued to guide and provoke thinking and discussion
in the field of language acquisition since then. Input in the target language is crucial for acquiring the language, but Krashen describes
comprehensibility as “a fundamental and necessary (but not sufficient) requirement” for acquiring the language (Krashen, 2003). My instruction and
materials for this unit are mostly in the target language (Spanish), using comprehensible language and visual aids to aid students in their acquisition
of the language.
Using both visual and verbal information to represent a concept (referred to as dual coding) helps the formation of mental images, which
increases comprehensibility and aids in learning (Clark & Paivio, 1991). This was confirmed in a 2016 study of middle school classes studying
English as a target language, in which pictures were found to be helpful in increasing students’ motivation and learning in the target language
(Rima, 2016). For this reason, the vocabulary notes pages for students are created with pictures representing each word, and students are able to
pair the pictures and target language word in order to learn more effectively.
Other research has shown that using comprehensible target language is particularly helpful in interpretive tasks. CARLA (2019) found that
“student success in the Interpretive Mode was directly related to the amount of target
language that was used in class: the more that students heard and read the target
language, the greater their confidence in understanding authentic oral and written
texts... Using the target language consistently and continuously in class increases your
students’ ability to understand the target language.”
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4. Authentic Language Use
Authentic tasks are those that use the language as a tool with which to achieve an outcome, rather than tasks that exist solely to practice the
language (Shrum & Glisan, 2015). The use of an IPA increases the authenticity of language use by creating a context (hypothetical, but similar to
“real life” situations which could occur) in which the language use takes place, and creates a need to use the language to communicate. In the case
of this unit plan, the IPA requires students to use the language in a situation which would require some urgency - describing the suspect of a crime
to the police, and defending oneself by explaining why the suspect could not have been oneself - and motivates students to use more of the
language.
This concept can also be applied in Day 1, when students are introduced to the vocabulary by using the vocabulary to understand a story
about a crime. Introducing the new vocabulary in a story allows students to see the new words in a context. Although this story was not an
“authentic” text in that it was written for native speakers, it was written in the style of picture books and simple stories written for young native
speakers, and it uses the language as a tool to understand the story.
5. Repetition
According to Lynch & Maclean (2000), language learners benefit from the opportunity to “recycle” communicative content as they repeat
complex tasks. “Recycling” tasks, vocabulary, and grammar structures is the concept of using the same material in different activities. This helps
learners process the information in different ways, store it in long-term memory, and reproduce the language more fluently. It also builds students’
confidence by helping them experience success.
Day 1 and Day 2 of the lesson plan include a great deal of “recycling” vocabulary and grammatical structures. Beginning with the vocabulary
and structures presented in the introductory story, students re-use this material in various activities throughout the first two days of the unit - by
answering comprehension questions, arranging the story in order, describing characters, choosing the character being described by the teacher,
and finally pairing the vocabulary with new pictures on the vocabulary notes sheet at the end of Day 2.
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I learned the value of repetition of material when I taught descriptions during my practicum experience. I used the Day 1 introductory story,
but I only read the story once. Students did not have the opportunity to process and remember the events and characters in the story, and they
struggled with comprehension activities. On Day 1 in this unit plan, I read the story a second time with more repetition and emphasis on the key
words and concepts, to help students internalize the words and meaning. This repetition better prepares them for the comprehension questions
about the story, and the use of these vocabulary words and grammatical structures outside of this context.
6. Scaffolding
Instructional scaffolding is the concept of using pedagogical techniques to help students move progressively towards more challenging and
independent tasks. “In scaffolding, the expert’s help is determined by what the novice is doing, and is structured so irrelevant aspects of the task do
not interfere with the learner’s range of ability” (Shrum & Glisan, 2015). In order to achieve this balance, the expert must be familiar with the novice’s
knowledge and abilities. Knowing students is a crucial aspect of teaching and is necessary for effective scaffolding of language tasks.
On Day 3, students write sentences comparing and contrasting themselves with their classmates using their newly acquired vocabulary. This
activity scaffolds the presentational task on the IPA by starting with what the learners can already do and challenging them to expand these abilities
to this new task, eventually building to the IPA’s task of writing a formal report comparing and contrasting themselves with the suspect at the crime
scene.
Day 7 provides an opportunity to scaffold the interpersonal section of the IPA by letting students practice asking and responding to questions
to determine the identify of someone being described in a game of Guess Who. This Guess Who game also scaffolds the work of students in
preparing them for the inside/outside circle activity on Day 10; on Day 7, students begin at their comfort level by using their notes and working at
their own pace. On Day 10, they will not use notes and will be working at a slightly faster pace in order to ask and respond to questions from
multiple partners. As the teacher, I carefully ordered these tasks - as well as those between and around them - to match students’ abilities and
knowledge at each point in the unit.
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7. Cooperative Learning
Cooperative learning is a strategy in which students work on a variety of tasks in teams in order to improve their understanding or maximize
their learning. Cooperative learning is a useful tool for building community in the classroom, across boundaries which may otherwise have
prevented relationships from forming. Pair or group work can integrate students with disabilities or other differences into the classroom environment
(Weinstein & Novodvorsky, 2015) by making each student a valuable and accountable member of a team.
Cooperative learning is also helpful for classroom management; if students can turn to each other for help when they get stuck, they are less
likely to become disruptive or disengaged while waiting for the teacher to help them, and they will have higher motivation (Weinstein & Novodvorsky,
2015). However, the teacher must be careful to monitor groups carefully so that students do not pull each other off task.
Group sizes can have a large influence on the success of cooperative learning. When designing group work, I have carefully selected group
sizes which will be most effective for the specific task. Weinstein & Novodvorsky (2015) recommend groups larger than two for tasks which require a
division of labor or multiple perspectives. For Day 9’s “Noventa y nueve” card game, students are placed in groups of four to five in order to
maximize the resources and knowledge available to the group. However, groups of two are easier to manage and monitor, and give each partner
the opportunity and accountability to participate fully. The majority of cooperative learning which takes place during this unit is in pairs.
It is also important to avoid knowledge gaps (a shared lack of information or skills in a partnership or group) by mixing up the groupings of
students. By having students from one group work with another, all classmates are able to identify errors and correct each other, while sharing new
perspectives. Day 8, a day with considerable cooperative learning and group work, begins by assigning new partnerships, and together the new
partners reteach and practice the concepts from previous days.
8. Immediate and Meaningful Feedback
Immediate and meaningful feedback is a valuable tool for teachers and students in maximizing student learning. John Hattie (1992) wrote
that “the most powerful single modification that enhances achievement is feedback. The simplest prescription for improving education must be

9
‘dollops of feedback.’” He added that using feedback does not mean using “many tests and providing over-prescriptive directions” but rather
providing information “on how and why the child understands and misunderstands, and what directions the student must take to improve” (Hattie,
1992).
On Day 4, students categorize description words into columns by which verb is used with the description. During this time, the teacher is
moving around the room to monitor and give immediate feedback to individual students or groups. This opportunity for “immediate and meaningful”
feedback - corrections or affirmations - allows students to immediately know what they understand and what (and how) they can improve.
Feedback can also be self-provided, with guidance; on Day 10, students review and revise their own formative writing samples from Day 9 in
order to self-correct and identify their own strengths and challenges. This allows the students themselves to provide information to themselves and
the teacher regarding “how and why” they understand or misunderstand the material and task.
9. Recognize and teach for diversity
In every classroom, there are students who differ from each other in various ways - in their personalities, perspectives, goals, aptitudes, and
challenges. “The challenge for the language teacher is to help learners appreciate these differences and similarities in the language classroom, and
to recognize them as assets rather than as deficits” (Shrum & Glisan, 2015). The different perspectives of students lead to increased creativity,
deeper understanding, and a richer experience for everyone in the classroom, especially if valued by the teacher. It is vital that the teacher
recognizes and respects the diversity of their students and makes decisions based on their knowledge of the students’ strengths and needs.
In this unit plan, I have made numerous choices in order to differentiate instruction for learners’ needs. The predictable, structured setup of
the class is helpful for students with conduct disorder, emotional disturbances, and Autism Spectrum Disorders (ASDs); the daily objectives,
consistent warm-up, and classroom routines help to create an environment which feels safe for these students and others (Weinstein &
Novodvorsky, 2015). The repetition and recycling of tasks and concepts through a wide variety of activities - art, games, conversations, writing
activities, kinesthetic activities such as the physical categorization of words on Day 4 - provide opportunities for learners with different needs to
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excel. Each student can experience learning tasks which work well for them. I have also made an effort to differentiate for students’ diverse interests
by creating materials with actors, musicians, athletes, movie characters, school staff, and classmates, so that students can see their interests
reflected in the classroom. I have also designed activities using cooperative learning (discussed in more detail in the Cooperative Learning section),
which promotes positive social relationships among peers (Weinstein & Novodvorsky, 2015).

Throughout the creation of this unit plan, I have combined my own experience in practicums and student teaching with the most respected
research in the fields of language acquisition and pedagogy in order to create lessons which will best facilitate novice language learners’ acquisition
of the Spanish language.
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Anna Helzer
Spanish 1 class - Novice language level
“Descriptions” unit
Content Objectives:
I can listen to a native speaker describe an individual and identify the individual from a series of suspects. (interpretive mode of communication)
I can describe an individual using a variety of descriptors. (presentational mode of communication)
I can interview a witness by asking and responding to questions about the description of a possible suspect. (interpersonal mode of
communication)
Linguistic Objectives:
I can understand the main idea of a description and identify the person being described.
I can use a variety of words and phrases to describe an individual and compare and contrast myself with the individual.
I can participate in an interview conversation, asking and responding to specific questions in detail.
Day 1: Introductory story. Use “es” (a form of the verb “ser” - to be) and half of the new vocabulary words to describe characters in
the story.
Objectives:
I can understand the meaning and details of a story which includes new vocabulary and grammar.
I can use the third person present form of ser to describe the characters in the story.
Phase of
Lesson

Time

Mode of
Communication

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration of
Learning)

Warm-up

5
min

Interpretive

Introduce the unit, tell
students about the IPA
tasks and objectives

Listen, ask questions

1 Clear Learning
Objectives

Informal
observation

IPA
objectives
and
description
of project

Input phase:
Introductory
Story

15
min

Interpretive

Teacher reads story
using description
words.
Read the story twice:

Listen and follow
along. Respond to
questions.

4 Authentic
Language Use
(using new words in
a context)

Responses to
comprehension
questions about
story

Story with
pictures,
Materials p.
36

12
once straight through,
then once with pauses
to let students read the
next word and while
circling questions.
Utilize images, tone of
voice, repeated
vocabulary and
sentence structures,
and gestures to help
make the story
comprehensible to the
students.
Comprehens
ion
Questions

Guided
practice

5
min

15
min.

Ask comprehension
questions

Interpersonal

Holding a completed
copy of the story, walk
around and check as
partners finish.

5 - Repetition
This story includes
11 out of 20 of the
Part 1 vocabulary
words, so students
will become familiar
with these terms.

Respond to
close-ended
comprehension
questions about the
story

These
comprehension
questions review
the meaning of the
story and are part
of the “recycling” of
material which
leads to deeper
processing (5 Repetition)

Responses to
comprehension
questions

Put the story in order
(envelope activity) in
partners.

7 - Cooperative
Learning

Students can
put the story in
order correctly,
indicating their
comprehension
of the story

When they finish, look
for description words
in the story and talk
about their meanings
in English.

9 - Recognize and
teach for diversity
(allow students to
physically
manipulate words
and concepts)
Putting the story in
order uses critical
thinking / higher

Questions
about story
Materials p.
36

Envelope
with the
story (no
pictures,
just words)
cut into
strips with
one-two
sentences
per strip
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order thinking skills
Character
descriptions
as a class

10
min.

Interpersonal

Put a picture of the
character on the
screen with all the
adjectives displayed,
and circle the ones that
apply, and then write
sentences

Use present tense
third person form of
ser (es) to describe
the characters in the
story. Work together
as a class (with
teacher guidance) to
form sentences with
the description words.

5 - Repetition

Picture of
character
with
adjectives
Materials p.
36

Day 2: Review introductory story. Introduce the rest of the vocabulary to use with “ser” (to be).
Objectives:
I can listen to brief third person descriptions of characters in the story and choose which character is being described.
I can understand new vocabulary.
I can use the new vocabulary to describe people.
Phase of
Lesson

Time

Warm-up
10
and review min.

Mode of
Communication
Interpretive

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration
of Learning)

Reread story, pause
before descriptions so
students can read the
next word in the text

Listen, fill in the next
word in the text as the
teacher pauses

5 - Repetition
(Review story and
vocabulary)

Responses to
teacher
pauses

Story
powerpoint
again

Students can
write the
correct
character on
their
whiteboards.

Small
whiteboards
and
whiteboard
markers

Keep students
following the text
5 min

Interpretive

Pass out small
whiteboards and
markers. Read brief
descriptions of a
character and
students show what
character it is. Count

Listen to the
description. In partners,
decide what character
is being described and
write the character’s
name on the
whiteboard.

7 - Cooperative
Learning (Partners
to add support)
6 - Scaffolding
(This prepares
students for the

Written
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to three, then students
all show their answers
at the same time.

interpretive portion
of the IPA)

descriptions
of
characters
from story

Use these
descriptions to point
out
meanings/opposites
Introduce
10
vocabulary min.

Say word
Introduce vocabulary
using dual coding
Just vocab that uses
ser (9 new, 11 from
story)

Repeat word, fill in
sheet (vocab sheet with
picture, they write
spanish)

2 - Clear Classroom
Expectations
(reinforces the
classroom routine of
practicing
pronunciation
through repetition)
3 - Comprehensible
Input (dual coding)
8 - Immediate and
Meaningful
Feedback (can
correct student
pronunciation errors
immediately)
Practice
pronunciation,
review word
meanings

Materials p.
36
Verbal
response
Students will
give a thumbs
up, down, or
sideways to
show
understanding
(yes, no, or
kind of)

Vocabulary
slideshow:
picture, and
Spanish
word
Student
vocabulary
notes page
(sheet with
picture, they
write
Spanish) (I
filled in the
Spanish
words with
“student
handwriting”
to show
this))
Materials p.
37
Adapted
with
permission
from
Madelyn
McGowan,
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Lincoln
Public
Schools
Introduce
grammar

15
min.

10
min.

Introduce grammar
using a slideshow with
dual coding
(Forms of ser - they
know él/ella, introduce
yo and tú)

Fill out notes sheet,
practice

Create and share
Quizlet vocabulary

Practice vocabulary
using technology app
“Quizlet”

3 - Comprehensible
Input (dual coding)

Notes sheet
for simple
forms of
“ser”
Materials p.
37

4 - Authentic
Language Use
(students learn how
to ask and respond
to authentic
questions for
conversation)
5 - Repetition
9 - Recognize and
teach for diversity
(self-paced practice)

Students
complete
independent
practice

Quizlet
vocabulary
practice

Day 3: Review and repeat vocabulary to use with ser. Practice Soy/Eres/Es.
Objectives:
I can describe myself using the prior vocabulary from Day 2 in context.
I can describe classmates using the vocabulary from Day 2 in context.

Phase of
Lesson
Warm-up

Time

10
min

Mode of
Communication

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration of
Learning)

Say a vocabulary
word in English

Stand in a circle. Going
around the circle one at a
time, spell the Spanish
translation of the
vocabulary word (each

Gamification
5 - Repetition
(Review from Day
2)

Demonstrate
knowledge of
the meaning
and spelling of
vocabulary

Vocabulary
notes
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student says one letter).
At the end, the person
after the last letter says
“sparkle!” and the next
person is out.
Structured
conversation
practicing
descriptions
of people in
the class

10
min

Comparison
s

25
min

Interpersonal

words

Ask questions:
Who in the class is
(tall)? Call on
students (popsicle
sticks?)

Respond to questions

5 - Repetition

Student
responses to
questions are
relevant and
correct.

Popsicle
sticks with
student
names

Provide an
example and a
worksheet.

Write sentences
describing themselves and
classmates using newly
acquired vocabulary and
soy/es.

6 - Scaffolding (This
activity scaffolds
the presentational
task on the unit
exam.)

Students can
create
sentences to
compare and
contrast
themselves.
They use first
and third
person
correctly.

Worksheet
for
sentence
writing

Review student
work and make
corrections.

Day 4: Introduce “tener” (to have) and vocabulary to use with tener.
Objectives:
I can use “tener” to describe myself and others.
I can match a description with the person it describes.
I can choose the correct verb (ser or tener) to use in a sentence with a descriptor.

This is also a
formative
assessment in
which the teacher
can catch mistakes
and make individual
corrections during
and after student
work time.
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Phase of
Lesson
Warm-up
and input

Time

10
min.

Mode of
Communication
Interpretive

Teacher Tasks

Student Tasks

Rationale

Assessment

Introduce “tener”
and new vocabulary
using slideshow of
examples and
visuals. Say word,
then write word.

Repeat the newly
introduced vocabulary
word out loud. Write
vocabulary word on
notes sheet with
pictures.

2 - Clear
Classroom
Expectations
(reinforces the
classroom routine
of practicing
pronunciation
through repetition)

Verbal response
Students will give
a thumbs up,
down, or sideways
to show
understanding
(yes, no, or kind
of)

3Comprehensible
Input (dual coding)

Materials p.
37

Practice
pronunciation,
review word
meanings

Show a series of

Suggest descriptive

Creativity

Powerpoint:
simple
forms of
tener with
examples;
pictures and
Spanish
words of
new
vocabulary
Student
notes
sheets for
“tener” and
vocabulary

8 - Immediate and
Meaningful
Feedback (can
correct student
pronunciation
errors immediately)

Practice new 10

Materials

(Demonstration of
Learning)

Adapted
with
permission
from
Madelyn
McGowan Lincoln
Public
Schools
Students select

Series of
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vocabulary

min

Application
to the class

5
min.

Envelope
activity matching

10
min.

Interpersonal

photos of people on
a slideshow with
sentence starters
(“Tiene… No
tiene…”). Write
descriptions on the
board for each
person as students
suggest them.
Include speech
bubbles for the
person to describe
themself. (Ex:
Lebron tiene ojos
negros. -in speech
bubble- ‘Yo tengo
ojos negros’)

sentences for the
picture using “tiene.”

Ask questions about
physical
characteristics of
celebrities and/or
other teachers in
school and slowly
increase the
difficulty. First use
yes/no questions,
then have them
complete a
sentence and then
work up to having
them suggest
descriptions.

Respond to questions
about celebrities

Hand out pictures,
give instructions

Match pictures of
celebrities and “tener”
descriptions that
accurately describe

correct descriptors
for the pictures.
They use ‘tiene” or
“tengo” to
describe the
person.

photos on a
slideshow
with
sentence
starters and
speech
bubbles

6 - Scaffolding
(preparing for
envelope activity)

Students follow
along and answer
questions

none

6 - Scaffolding
(preparing for
writing
descriptions)

Students can
match pictures
with descriptions
that make sense.

Pictures of
celebrities
and “tener”
descriptions

6 - Scaffolding
(Move from word
to simple
sentences to
describe an
individual)
5 - Repetition of
the newly acquired
vocabulary

19
them (just the verb
and descriptor, with
no subject).

Categorizing

10
min.

Hand out envelopes
with description
words. Move around
the room to monitor,
answer questions,
and check.

In partners, sort
description words those used with ser,
and those used with
tener. After they’ve
been checked by the
teacher, copy them
onto paper notes.

that
describe
them

9 - Recognize and
teach for diversity
(physically
manipulating
pictures to provide
a physical and
visual way to
practice)
7 - Cooperative
Learning

Materials p.
38

Correct
categorizations of
description words

8 - Immediate and
Meaningful
Feedback

Description
vocabulary
words to
sort - with
ser, vs with
tener

Day 5: Identify and correct errors in descriptions of people using both ser and tener.
Objectives:
I can write descriptions of people using both ser and tener.
I can identify errors in descriptions and correct the error.
Phase of
Lesson
Warm-up

Time

5 min

Mode of
Communication

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration of
Learning)

Hand out
envelopes

Use the envelope
activity from Day 4 to
match descriptions with
celebrities

5 - Repetition
(review)

Students can
match
descriptions to
the people they
describe, and

Envelope
activity from
yesterday

20
they complete
the activity more
quickly than the
previous day.
Partner
activity
writing
descriptions

Error
correction

20
min

20
min

Post photos of
people around the
room on sheets of
paper. Signal
“time’s up” every
few minutes for
students to move to
the next picture.

In partners, using their
vocabulary sheets as
support, move around
the room and write
descriptors on pictures
of people. They cannot
write a descriptor which
is already on the sheet.

6 - Scaffolding
(Vocabulary sheets
give them confidence
and reminders)

Assign new
partners. Hand out
sheets of paper
and give directions.

With their new partners,
find and correct
mistakes from the
previous activity. Circle
and correct/rewrite
mistakes, and be ready
to explain to the class
when asked.

7 - Cooperative
Learning (new
pairings avoids
knowledge gaps)

Ask each pair to
share a mistake
that they found and
to explain how to
correct it.

Day 6: Draw a person being described, describe yourself
Objectives:
I can draw a person based on my understanding of a verbal description of that person.
I can write a 6-sentence description of myself.

Students write
sentences
describing the
people in the
images

Photos of
people on
sheets
(single
photo per
page)

Can correct
classmates’
errors and
explain them

Materials
from
previous
activity
(student written
sentences)

7 - Cooperative
Learning

By giving them the
role of “teacher” for
their classmates,
they take personal
responsibility for
locating mistakes
and making
corrections. They
help their classmates
by correcting their
mistakes.
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Phase of
Lesson
Warm-up

Time

Mode of
Communication

10
min.

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration
of Learning)

Review vocabulary go through slides
and practice
pronunciation

Repeat vocabulary
words

Pronunciation practice
3 - Comprehensible
Input (dual coding)

Students
pronounce the
words and
follow along

Vocabulary
slideshow

Students can
color/draw the
people
according to
the
descriptions.

Worksheet
with 6
heads
drawn on it

This is a
formative
assessment of
students’
abilities to write
using the new
vocabulary and
grammar.

Paper with
six lines for
sentences.
Name
space on
back.

5 - Repetition
Input
phase

15
min.

Interpretive

Hand out
worksheets with 6
heads drawn on
them. Read
descriptions of the
people on students’
worksheets. (Person
1 has green eyes…)

Color the person as
they are described.

Students are held
individually accountable
for remembering and
applying these
descriptions.
5 - Repetition (a
different method of
recycling vocabulary)

Markers,
colored
pencils, or
crayons

9 - Recognize and teach
for diversity
Output
phase

20
min.

Presentational

Give instructions and
an example. Remind
them to pay attention
to yo form and
gender endings
(o/a). Collect
descriptions.

Day 7: Círculo game to identify each other. Introduce numbers.

Draw six lines on a
piece of paper. Write
a 6 sentence
description of
yourself, with your
name ONLY on the
back of the paper.

5 - Repetition
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Objectives:
I can identify a person based on a written description.
Using my notes, I can work with a partner to describe pictures of people and identify people that my partner describes.
Phase of
Lesson

Time

Warm-up

5 min

Círculo
description
game

15
min.

Mode of
Communication

Interpretive

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration of
Learning)

Post pictures of
movie characters on
the board

Write three sentences
describing each of the
characters. Share with
your partner when
you’re done.

9 - Recognize and
teach for diversity
(Tie in popular
culture)

Comprehensible
sentences using
newly acquired
vocabulary

Photos of
movie
characters

Círculo game:
Divide students into
two teams.
Everyone sits in a
circle on the floor.
Model the game:
Stand in the middle
and read a
description (one of
the written
descriptions by
students from Day
6). Guess who the
student is. Receive
one point for your
team for guessing
correctly. The
person who wrote
that description
stands in the center
to read the next
description.

Listen to the
description, listen for
their own writing.
Identify the person
being described when
it is their turn.

This will be
humorous as
students are able to
show their
personality through
their descriptions,
and will build
classroom
community by letting
them see how their
classmates describe
themselves.

Descriptions are
identifiable as a
particular student

Student written
descriptions
from
yesterday

Students identify
their peers based
on the
descriptions
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Guess
Who game

15
min.

Interpersonal

Give instructions for
Guess Who game
and model

Work with a partner
(using vocabulary
notes as needed)

4 - Authentic
Language Use
6 - Scaffolding (This
activity scaffolds the
interpersonal
component of the
exam. It also
prepares students for
the inside/outside
circle activity which
they will complete on
Day 10, because
today they can use
their notes and work
at their own pace.)

Numbers
10
introduction min.

Interpretive

Introduce numbers

6 - Scaffolding
This unit builds off of
students’ prior
knowledge of smaller
numbers (1-20) to
expand their
knowledge of
numbers 30-100.

Students ask
relevant
questions using
newly acquired
vocabulary and
grammatical
structures

Guess Who
game
Courtesy of
Madelyn
McGowan,
Lincoln
Public
Schools
Materials p.
39
Guess Who
instructions
and
question
structures

Students will give
a thumbs up,
down, or
sideways to
show
understanding
(yes, no, or kind
of)

Numbers
notes
Materials p.
40

Day 8: Practice numbers and review all descriptions.
Objectives:
I can work with a partner to identify numbers and use them in math facts.
I can work with classmates to share information about people’s ages.
Phase of

Time

Mode of

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials
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Lesson

Communication

Warm-up

5 min

Review

10
min.

Interpersonal

15
min.

Informatio
n Gap

15
min.

Interpretive and
Interpersonal

(Demonstration
of Learning)

Hand out simple
drawings of people
and descriptions to
match them as
students enter the
room.

Find the person
whose picture or
description matches
yours and sit with
them for the day.

7 - Cooperative
Learning (mixes up
partners to avoid
knowledge gaps)

Match
drawings with
descriptions

Simple
drawings and
descriptions to
match

Give directions

Without using
numbers notes from
Day 7, explain to your
new partner how to
form numbers 30-100,
and tell them as many
numbers as you
remember.

Teaching each other
helps them remember
and explain their new
knowledge.

Informal
monitoring of
conversations
- will be able to
know how
much they
remember and
understand

none

Introduce and model
numbers task cards

Work with your
partner to complete
task cards using
numbers.

7 - Cooperative
learning

Numbers task
cards Materials p.
41

Introduce numbers
information gap
activity. Hand out in
order - A, B, C, D,
then repeating till all
students have a
section.

Ask each other
scaffolded questions
to find the ages of
these celebrities.
Move to new partners
after every question.

4 - Authentic
Language Use

Info gap
activity (ages)

7 - Cooperative
Learning (since no
one student has all
the answers, each
student is valuable for
others in completing
this task)

Materials p.
41 and 42

Day 9: Formative writing. Numbers math game.
Objectives:
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I can compare and contrast myself with another person.
I can use numbers to play a game and do math facts.
Phase of
Lesson

Time

Warm-up

10
min.

Mode of
Communication

Teacher Tasks

Student Tasks

Rationale

Assessment

Post link to
Quizzizz, an
online self-paced
gamified quiz

Complete Quizzizz

8 - Immediate and
meaningful feedback
from the website

Student
completion of
Quizziz game

https://quizizz.co
m/admin/quiz/5e
666da40615210
01fa6816c
Courtesy of
Madelyn
McGowan Lincoln Public
Schools

9 - Recognize and
teach for diversity
(Self-paced learning
and practice)
Formative
writing

15
min.

Noventa y
Nueve

20
min

Presentational

Materials

(Demonstration of
Learning)

Post several
photos of
celebrities on the
screen. Give
directions. After
they hand it in,
mark mistakes
and grade for
completion but
don’t correct
mistakes.

Write as much as
you can
contrasting
yourself with one
of the celebrity
pictures on the
screen.

6 - Scaffolding (This
activity is preparation
for the IPA
presentational task. It
also scaffolds the
speaking practice on
Day 10.)

Students write
multiple
sentences
describing a
celebrity and
themselves, using
first and third
person and
descriptions
vocabulary

Photos of
celebrities to
post on the
board (all on
one slideshow)

Give directions for
game and model.
During the game,
float around and
supervise.

Play “Noventa y
nueve” card game
practicing
numbers: in groups
of 4-5, take turns
placing a card in
the middle of the
group and saying
the sum of all the
cards in the center.

5 - Repetition (of
numbers, using them
now in math facts)

Students say the
numbers out loud
as they play
cards.

Directions for
card game
(Wooldridge,
2013)

7 - Cooperative
learning
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You lose by
playing a card that
makes the total
more than 99.

Day 10: Self-correct formative writing, ask questions about someone’s appearance,
Objectives:
I can work with a partner to identify a mystery person based on descriptions of the person.
I can verbally describe a person.
Phase of
Lesson

Time

Warm-up:
Review
formative
writing

5 min

Inside/Out
side circle:
Mystery
Person

15
min

Mode of
Communication

Interpersonal

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration of
Learning)

Hand out their own
formative writing
samples from Day
(compare/contrast
yourself with a
celebrity). Give
directions for making
corrections. After
they’re done, look
them over and make
further corrections or
feedback.

Review the writing
sample. Make
corrections and hand
back in.

The day between
writing and
reviewing allows
them to approach
the writing with a
new perspective.
Reviewing their own
allows them to
self-correct and
identify their own
strengths and
challenges.

Students can
make
corrections on
their writing
sample.

Studentwritten
descriptions
from Day 9

Tape a picture of a
teacher in the school
or a character on a
student’s back
without them
knowing who it is.
Regulate 30-second
intervals for

Split the class in half
and have each half
form a circle, one inside
the other. The inner
circle turns to face the
outer circle. Ask yes or
no questions to
discover who the

4 - Authentic
Language Use

Students are
able to ask
questions which
lead to
educated
guesses of who
their “person” is.

Pictures of
people in
the school
or cartoon
characters
to be taped
on students’
backs

7 - Cooperative
Learning (must work
together to solve the
mystery)
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Output

25
min

Presentational

conversations. Hand
out new person
assignments when
they guess correctly.

person on their back is.
30 second
conversations with each
partner, then one circle
rotates to give everyone
new partners. Raise
your hand when you
guess correctly and the
teacher will give you a
new person
assignment.

Problem solving.

Give directions and
an example. Give
suggestion
sentence-starters.
Explain how to use
Flipgrid, a website
which allows
students to post
short video
responses to a class
assignment.

Record yourself
describing one of your
favorite people (best
friend, favorite celebrity,
family member, etc.) in
a 30-second video in
Flipgrid. Can
compare/contrast with
yourself or just
describe.

6 - Scaffolding
(Practice for
interpersonal IPA
(describing a
person) as well as
presentational
skills.)

Builds off of the
Guess Who activity
but this is more
difficult.

9 - Recognize and
teach for diversity.
Using Flipgrid allows
students to
re-record until they
feel comfortable with
their speaking, and
lets shy students
speak without
having to speak in
front of others.

Student
descriptions are
comprehensible
and incorporate
newly acquired
vocabulary to
describe
someone in
their life.

Day 11: Use vocabulary to complete sentences, describe an image to a partner so that they can draw it, and review numbers
through a game
Objectives:
I can identify a verb or adjective to fill in the blank in a description.

Instructions
Flipgrid
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I can draw a person based on a description given by my partner, and I can ask questions about the person to clarify.
Phase of
Lesson
Warm-up

Time

Mode of
Communication

5 min

Teacher Tasks

Student Tasks

Rationale

Read a number in
Spanish

Write the arabic numeral Makes basic
on a whiteboard and hold numbers practice
it up
feel like a game.
Instant assessment
of whether or not
they can do the
task.

Missing
Word

Partner
Drawing

10
min.

20
min.

Interpersonal

Assessment

Materials

(Demonstration
of Learning)

Post sentences on
the board with
blanks in the place
of verbs (and some
adjectives). Correct
mistakes and
observe class
tendencies.

Write the missing word
Instant feedback on
on a whiteboard and hold mistakes. Address
it up.
common mistakes
in formative writing.

Post a series of
stick figure
drawings on the
board, one at a
time, give
directions, and
model. Post a list of
useful words (big,
small, on top of,
below, etc.) on the
board to the side.
Assess pictures at

Every other person turns
around to face the back
of the room and holds a
piece of paper and
markers. The people
facing the front have
three minutes to describe
the picture to their
partner so that the
partner can draw it as
accurately as possible.
Their partner will ask

4 - Authentic
Language Use
7 - Cooperative
Learning
8 - Immediate and
Meaningful
Feedback

Students can
correctly write
the number
read by the
teacher.

Small
whiteboards,
whiteboard
markers

Informal
observation
and
monitoring students fill in
the blanks in
the sentences
with a word
that is
probable.

Sentences
posted on
board

Drawings are
similar to
descriptions
and show
their partner’s
ability to
describe the
drawing, and
the artist’s
ability to
comprehend
the

Series of
stick figure
drawings

Small
whiteboards,
whiteboard
markers

List of useful
words on the
board
Markers and
blank paper
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Numbers
practice “La guerra”

10
min.

the end of the three
minutes and give
feedback, then
move on to the next
picture.

clarifying questions.
Everyone displays the
picture at the end.

Give instructions
(how to play “War”
in Spanish).

Flip over a card at the
same time as your
partner and both say the
number out loud.
Whoever has the larger
number keeps both
cards. The person with
all the cards at the end
wins.

descriptions of
their partner

5 - Repetition (of
numbers)

Flashcards
with numbers
0-100

The partner drawing
activity is likely to
be cognitively
exhausting for some
students due to the
high level of
individual
accountability and
focus required. This
game, likely already
familiar to students
in English, will be a
less intense activity
while allowing them
a chance to practice
numbers.

Day 12: Review test format, complete review worksheet individually, address individual issues or questions with teacher
Objectives:
I can answer true/false questions about statements describing people.
I can identify what I will need to study and practice to prepare for the assessment.
Phase of
Lesson

Time

Mode of
Communication

Teacher Tasks

Student Tasks

Rationale

Assessment
(Demonstration
of Learning)

Materials

30
Warm-up

5
min.

Post a list of
true/false
statements on the
board

Answer true/false
questions about the
statements on the
board.
Compare with partner
when finished.

Go over
rubrics for
test

Individual
work time

10
min

30
min.

Talk through the
IPA format and
rubric so that
students know what
to expect and what
to study

Listen, take notes if they
want

Hand out review
worksheet. Turn on
Spanish music in
the background.

Complete review
worksheet individually.

Critical thinking
5 - Repetition (Using
vocabulary and
knowledge in new
ways)

Students
answer
true/false
statements

1 - Clear Learning
Objectives

List of
true/false
statements

IPA format

Calms nerves because
students know what to
expect in the
assessment
9 - Recognize and
teach for diversity (This
day is a nice break for
introverts after our
many cooperative
learning days.)
8 - Immediate and
Meaningful Feedback
(This quiet time is a
chance for teacher to
make sure that
everyone is on the
same page, to speak
with individuals about
their challenges , and
to answer individual
questions or concerns
while there are still
several days until the
test.)

Successful
completion of
review
worksheet

Review
worksheet
Spanish
music
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4 - Authentic Language
Use (The music
provides a background
noise to cover private
teacher-student
conversations about
problems, and also
provides an easy way
to bring authentic
culture and language
into the classroom.)

Day 13: Scavenger hunt
Objectives:
I can recognize words in a description.
I can find people who match descriptions based on assigned vocabulary words.
I can write descriptions of these people with a partner.
Phase of
Lesson
Warm-up:
Strip Bingo

Time

10
min.

Mode of
Communication
Interpretive

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration
of Learning)

Hand out strips of
paper. Post a list of
description words on
the board. Give
instructions.
Read descriptions of
people (which include
all the words on the
list). Read
descriptions twice or

Divide strip of paper
into five sections.
Choose five words
from the list and
write one word in
each section.
Listen to the
descriptions. When
you hear a word that
is on one of the

3 - Comprehensible
Input

Students
identify words

Strip bingo
instructions
and story

5 - Repetition
Materials p.
42
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Scavenger
hunt

35
min.

Presentational

Day 14: Review stations in small groups

three times.

ends of your strip of
paper, tear it off.
The first person to
tear off all their
words wins.

Speak with school
staff ahead of time to
let them know that
students will be in the
hallways. Give
directions (students
may not interrupt a
class to take a
picture, etc.). Assign a
shortened list of
vocabulary words to
each pair. Monitor
hallways while staying
near classroom in
case of student
questions.

In partners, go
around the school
with an iPad and
find people (in real
life or in
posters/pictures)
that fit descriptions.
Each pair is
assigned a selection
of vocabulary words
and must find a
person that matches
the description, take
a picture of them,
and write a
sentence describing
that person.
Example: “Alto.”
(takes a picture of
tall teacher). Mr.
Johnson es alto.
Put pictures and
sentences into a
Google Slides
presentation in
Google Classroom
(each group is
assigned several
slides).

7 - Cooperative
learning
Allows for creativity
Connects them with
school community

Students find
examples of
each
vocabulary
word and write
about them

iPads
Shortened
list of
vocabulary
words to
assign to
each
student
Instructions
Google
Classroom
assignment
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Objectives:
I can match numbers with their Spanish words.
I can match descriptions with pictures that they describe.
I can write sentences comparing myself to someone else.
I can identify and correct errors in description sentences.
Phase of
Lesson

Time

Warm-up

10
min.

Review
Stations

35
min.

Mode of
Communication

Interpersonal

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration
of Learning)

Go through the
scavenger hunt
slideshow so they can
see what their
classmates did

Watch, listen, ask
questions

This allows students
to celebrate their
own work and enjoy
their classmates’
work.

Assign small groups of
4-5. Explain review
stations

1 - Spoons

7 - Cooperative
learning

2 - Cards Against
Descripciones

Review of all skills

3 - Write sentences
comparing yourself to
someone else

Slideshow
created by
students on
Day 13
Students
complete tasks
at each station

Repetition of some
previous activities

4 - Error correction
5 - Match descriptions
and pictures

Day 15 - IPA
Objectives:
I can listen to a native speaker describe an individual and identify the individual from a series of suspects. (interpretive)

Instructions
for review
stations
Materials
for each
station
Materials p.
43

34
I can describe an individual using a variety of descriptors. (presentational)
I can interview a witness by asking and responding to questions about the description of a possible suspect. (interpersonal)
Phase of
Lesson

Time

Warm-up

3 min.

IPA: Interpretive

7 min.

IPA:
Presentational

30 min.

Mode of
Communication

Interpretive

Presentational

Teacher Tasks

Student Tasks

Rationale

Assessment

Materials

(Demonstration of
Learning)

Answer student
questions.

Individually review
notes and previous
classwork. Ask
last-minute questions.

This time allows
students to
transition into
Spanish and
increase their
confidence in
their knowledge
before the
assessment.

none

Play a recording of
“another witness”
describing “the
main suspect” of a
crime. Play the
recording again
after a short break.

Listen to the
description and
identify the correct
suspect from a series
of photos, based on
the person described
in the recording

Recording
of verbal
description
of a
suspect

Give directions for
writing the formal
police report.

Write a report for “the
police,” describing the
suspect that you saw
committing the crime
and stating that you

Worksheet
with
instructions
and lines to
write on

A series of
photos, one
of which is
the suspect
being
described
in the
recording
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were not involved in
the incident. Write a
thorough description
of the suspect and
compare and contrast
yourself with the
suspect.
IPA:
Interpersonal

5 min.

Interpersonal

While students are
working on their
presentational
writing, call them
individually to
speak one-on-one.
The teacher is “the
detective” and
interviews the
student about the
incident, asking
questions about
the suspect.

Respond to the
questions of “the
detective” and
describe the suspect.

Rubric
Materials p.
44

Interpersonal
communication
is both
unrehearsed
and negotiated
We have
prepared for
this task
through Guess
Who games,
Information
Gap activities,
and other
interpersonal
practice.

Interview
questions
Rubric
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Materials
Day 1: Introductory Story

Day 1: Comprehension Questions, Pictures with Adjectives

Day 2: Written Descriptions of Characters
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Day 2: Vocabulary and Grammar Notes

Day 4: Vocabulary and Grammar Notes
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Day 4: Match celebrity pictures and descriptions (cut-up squares)

Day 7: Guess Who board (Courtesy of Madelyn McGowan, LPS)

Day 7: Guess Who Instructions and Scaffolding Questions
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Day 7: Numbers notes and practice

Day 8: Numbers Task Cards (examples)

Day 8: Information Gap Activity part 1

41

42
Day 8: Information Gap Activity part 2

Day 13: Strip bingo instructions

43
Day 14: Review Stations

44
Day 15: IPA
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